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Overview of Program Assessment at ECC

<><><><><><><><><><><><><><><><><><><><><><><><><><><><>

Program assessment is the process of measuring and evaluating the overall performance of programs and the Divisions that offer them at the College as they individually and collectively accomplish the College's mission. It is concerned with “self-definition” and “self-examination” as steps toward “self-improvement.” “Self-definition” involves the establishment of goals and objectives by the faculty and administrators of respective Departments or Divisions at the College. “Self-examination” involves the development of specific methodology, consistent with their unique needs and circumstances, by the faculty to assess their own programs. “Self-improvement” involves the modifications made to improve the existing programs based on the feedback obtained from the program assessment.
The primary goal of program assessment is to foster the continuous development and improvement in quality educational programs at Essex County College.  In the assessment process, all those involved in learning – faculty, students, and administrators – define what goals they are trying to achieve, examine how they are trying to achieve these goals, determine if their efforts to achieve these goals have been effective, and implement changes deemed necessary as a result of this process. Ongoing program assessment identifies what the program does well, determines the areas that need improvement, and develops plans to address the needed improvements.
Assessment refers to the process of collecting information that will enable the College to identify strengths and specific areas of concern, as well as to make decisions about, programs and services. It is recognized that there is no singular ideal approach to assessment since there are many good assessment practices. However, the approaches adopted must be specific and appropriate for each program. Assessment is not merely testing and evaluating students. It involves, rather, the gathering of data to form a general picture of a program in order to plan instruction and other services and to promote student learning and development.
The assessment strategies must also be broad and cover all aspects of a program's functioning, such as an appraisal of student performance, instructional activities, community ties, and a follow-up of graduates. Although educators use many types of assessment to collect data and to make informed decision, an emphasis will be placed on evaluating achievement of Student Learning Outcomes (SLOs), an embedded component of program assessment. Decisions should, however, be based on data and not simply on opinion since, in this way, conclusions can be substantiated and collaborated by unbiased external sources.
Our philosophy of program assessment at Essex County College should be consistent with the Mission Statement of the College. It is through proactive program assessment that useful guidelines will be generated to institutionalize the fulfillment of our mission. It is also an ongoing procedure that should positively influence the learning process. The development and implementation of an active, viable assessment program is the professional right and responsibility of each faculty member and program director. Program assessment is the opportunity to incorporate College-wide a dynamic process of review and reflection of our programs at Essex County College that can remain flexible and subject to revision. This can help us better serve the needs of our students and the wider community.
Assessment Guidelines
~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~
1.
Assessment should be consistent with the mission of the College, namely to serve the dynamic needs of diverse constituencies through comprehensive educational programs and services.
2.
The purpose of assessment is to improve student learning and development by creating methods to: (a) articulate the goals of each program, (b) obtain feedback on the progress toward these goals, and (c) use the feedback to implement necessary changes in the program so as to ensure these goals are being achieved.
3.
Assessment of student learning should be based on how well students meet the goals and associated measurable course performance objectives of the courses in the curriculum. The objectives should be well-defined and identify not just the quantity (results-oriented approach) but also the quality (process-oriented approach) of student learning.  Specific course goals and corresponding MPOs are included in all ECC course outlines.
4.  The assessment model should reflect the diversity of programs at Essex County College and recognize the individual aspirations of students enrolled at this institution.
5. 
Criterion-referenced instruments should be used in the assessment process so that a comparison of results from other similar-demographic institutions may be conducted. Student performance on norm-referenced exams can be used to supplement the assessment of a program. 

6. 
Assessment practices should be multi-dimensional and student cognitive development should be only one of several components. 

7.
Program assessment should be conducted on a continuous basis to provide for constant evaluation of courses and activities within programs and determine their effectiveness. 

8.
Assessment strategies used in program evaluation should be developed by the faculty of that program after careful selection or design of valid and reliable assessment instruments and procedures.  To best enable them to perform this task, faculty members should be trained in the techniques of validating instruments of assessment. 

9.
The primary purpose of the assessment process is to provide feedback to the program as to its strengths and weaknesses. The results of the assessment process, therefore, are to be used for program improvement and related educational research and development. 

1. 
Assessment should be consistent with the mission and values of the College.  
The College is proud of and takes very seriously both the mission and value statements that were last approved in 2002. The College’s mission statement underscores its commitment to access, diversity, and comprehensiveness:

Essex County College, an open access community college, serves the dynamic needs of diverse constituencies through comprehensive educational programs and services. 
Its values statement, which derives from the mission, reads as follows: 

Essex County College reaffirms the following principles, values, and beliefs:

Teaching and Learning: We affirm teaching and learning as our primary purpose. The College seeks to instill in students general and specialized knowledge, an ability to think critically, a commitment to civic responsibility, and an appreciation of complex, ethical and scholarly traditions. We value academic freedom and support the open exchange of ideas and experiences.

Excellence and Accountability: We believe in creating a learning environment that fosters high expectations for achievement. The College is committed to rigorous academic standards, faculty excellence, and responsive support services that enable students to reach their full potential. We provide excellent programs that utilize technology, demonstrate innovation, and undergo evaluation to ensure consistent and outstanding performance. 

Community: We support programs that enhance the economic and social development of Essex County. The College welcomes its role as a vital community resource and is dedicated to forging effective linkages with its many constituencies. We take pride in our outreach and continually strive to enhance lifelong learning opportunities for personal and professional growth. 
Diversity and Access: We embrace the rich diversity of our student population and our employees. We recognize the historical, intellectual and artistic contributions of all people, and promote an atmosphere in which distinct cultural viewpoints are accepted and encouraged. We believe all people should have access to affordable, quality higher education that will prepare them to succeed in an ever-changing world. 

Legacy: We honor our history and valued traditions. We also welcome progress and change. Building upon our past achievements, we eagerly embrace the future by pursuing innovations in teaching, administration and student services.
In accordance with its mission, the College: 

• 
Offers freshman- and sophomore-level courses culminating in Associate Degrees acceptable for transfer to baccalaureate programs. 

• 
Provides occupational (career) and technical degree programs culminating in Associate Degrees or Certificates that prepare students for careers in industry, business and government. 

• 
Participates with local business, industry and government in identifying employment needs and customizing or creating programs to train students to meet these needs. 

•
Offers a program of remedial and developmental courses to enable students deficient in the basic skills of reading, writing, and arithmetic to acquire the necessary tools to engage in college-level study. 

It is through consistent, comprehensive, and proactive program assessment that the institution assures the fulfillment of its mission. Program assessment should include the evaluation of educational outcomes, teaching and learning environments, faculty, and program resources.
<><><><><><><><><><><><><><><><><><><><><><><><><><>

2. The purpose of assessment is to improve student learning and development by creating methods to: (a) articulate the goals of each program, (b) gain feedback on the progresss toward these goals, and (c) use the feedback to implement necessary changes in the program to ensure these goals are being achieved. 

The fundamental purpose of assessment is to examine and enhance a program's effectiveness. The process of program assessment calls for programs to: 

(
Identify the knowledge and skills that students should learn and be able to apply after completing their course of study, i.e., the Student Learning Outcomes (SLOs).
(
Ascertain the personal attributes that students should acquire and/or develop in the course of their studies.
      (
Consider and decide upon various methods for measuring student academic achievement and personal development.

(
Select or develop assessment instruments for measuring student academic achievement and personal development.
(
Collect and analyze the assessment data required to evaluate the effectiveness of teaching and learning.

      (
Develop a system for communicating assessment results and for utilizing the findings to improve teaching and learning, both now and in the future. 

<><><><><><><><><><><><><><><><><><><><><><><><><><>

3. Assessment of student learning should be based on how well students meet the goals and measurable performance objectives (MPOs) of the courses in the curriculum.  The MPOs should be well-defined, and identify not just the quantity (results-oriented approach) but also the quality (process-oriented approach) of student learning.  All course goals and corresponding MPOs should be indicated on each course outline.
“There are more things in heaven and earth than are dreamt of in your philosophy.” Hamlet 

Program assessment by and large has traditionally relied on tests and measurements as a means of gauging the effectiveness of the teaching and learning that takes place within a given program. This method contends that assessment of student learning should be based on how well students meet the goals and measurable performance objectives (MPOs) of the courses in the curriculum, that these course goals and MPOs be well-defined, and that these goals and MPOs should specify exactly what student behaviors are sufficient to satisfy them.
If the purpose of assessment is to promote educational reform, an assessment program must include a qualitative approach as well as a quantitative one. A quantitative method satisfies the demands of those who feel the need for immediate and numerical results.  However, the quantitative aspects of assessment are not always the only or the best way to ascertain the presence of quality, in a program. The qualitative approach ensures that the process of assessment would not satisfy itself with the immediate need for data pertaining to the outcomes achieved, but would also include questions and considerations relating to the process by which those outcomes are achieved.  Moreover, the climate for learning – the environment wherein the activity of learning takes place – has a deep and abiding effect on both programs and people. The climate for learning helps to shape the attitudes that students develop toward both method and content. Students should leave the institution with a sense of appreciation for the task of learning. 
Thus, it is recommended that particular guidelines including those listed below be incorporated into the assessment process, so that a broad-based, comprehensive approach would result.
•
Higher order applied problem-solving abilities
• 
Enthusiasm for continuous learning 

• 
Interpersonal skills, including communication and collaboration 

• 
A strong sense of responsibility for personal and community action

• 
Abilities to bridge cultural and linguistic barriers 

• 
A well-developed sense of professionalism 

4. The assessment model should reflect the diversity of programs at ECC and recognize the individual aspirations of students enrolled at this institution.

Students coming to Essex County College have different goals. We have students seeking degrees, as well as students who come for personal enrichment or career advancement. We have students who come only to improve their English-speaking abilities, to learn or improve computer skills, or to seek customized short-term training in a variety of programs. Our student population is varied and with different needs. There is the under-prepared, first-time freshman just out of high school whose needs are different from the older citizen sampling course offerings or the student contemplating a mid-life career change. The College serves all these types of students and many more. 

Our assessment model must reflect the diversity of our students' needs and goals. At the same time, we must not lose sight of the fact that we are a College and not merely a heterogeneous assortment of unrelated programs and individuals. With few exceptions, every student is exposed to a wide range of approaches to undergraduate education, and it is not uncommon for declared majors to decide to change their major. To a very great extent, the education of each student is a collective enterprise of the whole faculty and staff at ECC. The methods chosen by those in one program to assess “their” students’ learning affect the interests of other programs – for, in reality, they are all “our” students. Achievement of student goals, whatever the goals may be, is a critical factor in evaluating our success and needs to be a component of every assessment of program effectiveness.

<><><><><><><><><><><><><><><><><><><><><><><><><><>

5. Criterion-referenced instruments should be used in the assessment process.  Student performance on norm-referenced exams can be used to supplement the assessment of a program.

The literature on assessment is filled with discussion of instrumentation. If the tester wants to determine whether students are learning what the instructor is trying to teach them, then “criterion-referenced” instruments are appropriate. If the tester wants to learn how a group of students perform in comparison with students across the country, then “norm-referenced” instruments are appropriate.  (Note: Whenever possible and meaningful, it is recommended and highly encouraged that norm-referenced assessment results be compared with like-populated institutions, i.e., benchmarked.)  In more precise terms, the following definitions may be found useful:
Criterion-referenced measurement - measurement designed to assess an individual’s status with respect to a particular criterion or standard of performance, irrespective of the relationship of his performance to that of others. (from Popham, 1978)

Norm-referenced measurement - measurement designed to assess an individual’s standing with respect to other individuals on the same measuring device. (from Popham, 1978)

Familiar examples of criterion-referenced tests are typing tests and driving tests. Teacher-made tests are typically criterion-referenced.  A teacher who shows a student how to dissect a laboratory animal and who then presents the student with a fresh specimen accompanied by the instruction to dissect is using a criterion-referenced instrument to evaluate the student’s possession of that skill.  The teacher, of course, defines the criterion or standard of satisfactory performance.

Since Essex County College is interested in determining whether its students benefit from the educational activities and resources made available to them and is attempting to define what its students have learned, criterion-referenced instruments are recommended when appropriate.

Many students at Essex County College are required to pass licensing examinations in order to practice certain professions and occupations.  Licensing examinations may be criteria-referenced or norm-referenced exams.  Pass rates on licensing examinations do not necessarily reflect the quality of a program and may reflect factors such as the individual student’s intensity of preparation or a professional group’s limitation on the number of new practitioners.  Nevertheless, results of licensing examinations do offer beneficial information to a program and should be considered part of the program’s overall assessment.  It should not be considered a sole criterion of program assessment but only one of many criteria.
<><><><><><><><><><><><><><><><><><><><><><><><><><>

6. Assessment practices should be multi-dimensional and student cognitive development should be only one of several components.
A variety of measures is necessary to address both desired student learning outcomes, as well as a mix of qualitative and quantitative measures of performance. A comprehensive approach should be used which should include knowledge of subject matter, the acquisition of specific skills related to the program, and human and professional values relevant to the subject matter, as well as student, alumni, and employer satisfaction levels. 

The Community College Roundtable identified 13 core indicators which, while not totally comprehensive of every aspect of community college life, appear to capture the critical functions that reflect the general community college mission. These core indicators, which should be considered in establishing assessment practices, are as follows: 1) student goal attainment, 2) persistence, 3) degree completion rate, 4) placement rate in the workforce, 5) employer assessment of students, 6) number and rate of transfers, 7) performance after transfer, 8) success in subsequent, related course work, 9) demonstration of critical literacy and computational skills, 10) demonstration of citizenship skills, 11) student assessment of programs and services, 12) responsiveness to community needs, and 13) participation rate in service area.

7. Program assessment should be conducted on a continuous basis to provide for constant evaluation of courses and activities within programs and to determine their effectiveness. 

Just as society and its demands vary, the day-to-day functioning of a program is an active process that constantly changes. In order to conduct an accurate evaluation of a program the assessment process for that program should be as frequent as possible and, ideally, should be on-going.  Whereas a comprehensive assessment of a program is done every 5 years, it is not to a program's advantage – nor to the advantage of the students served by the program – to wait 5 years before a decision on the effectiveness of the program is made. If some aspect of a program is looked at annually, then modifications can be made more frequently. From an administrative point of view, annual evaluations also make the 5-year comprehensive program assessment easier to complete. 

<><><><><><><><><><><><><><><><><><><><><><><><><><>

8.
Assessment strategies used in program evaluation should be developed by the faculty in that program after careful selection or design of valid and reliable assessment instruments and procedures.  To best enable them to perform this task, faculty members should be trained in the techniques of validating assessment instruments.

It is the faculty in each program who know best what content, skills, and abilities they are trying to teach their students and, hence, it is they who can best determine what the criteria and standards of performance are. The selection of proper assessment instruments needs to be very specific and appropriate for each program and has to be carefully done. Test instruments are normally evaluated in terms of their reliability and validity. For a test to be “reliable,” it must be consistent in producing the same result each time it is used. For it to be “valid,” it must measure what it intends to measure. College faculty are generally educated as scholars of specific subject matter and not in pedagogy or determining the validity and reliability of testing instruments. Therefore, educating faculty in testing and assessment techniques will greatly improve the assessment process and may provide an important benefit to our students. 

<><><><><><><><><><><><><><><><><><><><><><><><><><>

9.
The primary purpose of the assessment process is to provide feedback to the program as to its strengths and weaknesses.  The results of the assessment process, therefore, are to be used for program improvement and related educational research and development.

Program assessment does not evaluate individuals but rather the overall performance of an entire subsystem (i.e., a department or division). The purpose of program assessment is the improvement and strengthening of programs. Using the results for other purposes (such as faculty evaluation comparisons among faculty departments or divisions, etc.) is a misuse of the assessment data and a strong violation of its intent. 

Standards for Program Evaluation

~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~
Standard 1:
The program has an identified plan for evaluation and feedback to strengthen its educational outcomes.

	Criterion 1
	Evaluator
	Documentation
	Frequency
	Finding/Action

	A written plan for the systematic evaluation of all components of the program is developed and implemented by the faculty.
	Faculty
	Describe the program’s

master plan for evaluation of

all program components,

methods of evaluation, time frame for data collection, individuals responsible, and expected outcomes including the impact of developmental and core courses.


	
	

	Criterion 2
	Evaluator
	Documentation
	Frequency
	Finding/Action

	The evaluation plan shall articulate the goals of the program.
	Faculty
	Program goals are clearly defined.

Attributes (such as knowledge, skills, abilities, attitudes, etc.) that students should acquire and/or develop in their course of study (i.e., student learning outcomes or SLOs) are identified in course outlines and are consistent with program goals.


	
	


Standard 1:
The program has an identified plan for evaluation and feedback to strengthen its (continued)
its educational outcomes.

	Criterion 3
	Evaluator
	Documentation
	Frequency 
	Finding/Action

	The program will obtain feedback on the progress toward these goals.
	Faculty
	Student Learning Outcomes (SLO) Assessment – Various methods for measuring student academic achievement and personal development are identified.

The assessment data required to judge the effectiveness of teaching and learning are collected and analyzed.


	
	

	Criterion 4
	Evaluator
	Documentation
	Frequency
	Finding/Action

	The program will use feedback to make necessary changes in the program to ensure goals are being achieved.

 
	Faculty
	A system for communicating assessment results and utilizing the findings to improve teaching and learning is developed.


	
	


<><><><><><><><><><><><><><><><><><><>

Standard 2:
The program has the appropriate number of qualified faculty to accomplish its purposes and ensure its educational effectiveness.

	Criterion 1
	Evaluator
	Documentation
	Frequency
	Finding/Action

	Faculty members (full-and part-time) are academically and professionally qualified and maintain expertise appropriate to their teaching responsibilities.
	Faculty

Admin.
	Explain how faculty maintain educational expertise in area(s) of academic responsibility.

Adjunct faculty members:
Documentation of academic and professional background as required by the Office of Human Resources.

Explain how adjunct faculty are mentored and the method of orientation.
	Annually

Time of hire

Time of hire
	


Standard 2:
The program has the appropriate number of qualified faculty to accomplish its (continued)
purposes and ensure its educational effectiveness.

	Criterion 2
	Evaluator
	Documentation
	Frequency
	Finding/Action

	The number and utilization of full- and part-time faculty are appropriate to meet the program’s goals.
	Faculty
	Provide faculty/student ratios in classroom and/or laboratory.

Describe the ratio of part-time to full-time faculty in the program.


	Annually

Annually
	


<><><><><><><><><><><><><><><><><><><>

Standard 3:
The program has the resources necessary to accomplish its goals.

	Criterion 1
	Evaluator
	Documentation
	Frequency
	Finding/Action

	Learning resources,

developed with faculty

input are comprehensive, current, and accessible to faculty and students.


	Faculty
	Describe how the library holdings are kept current and comprehensive to meet the program objectives.

Describe the software available to students and faculty to support the goals/objectives of the program.

Describe laboratory facilities and equipment used in the program and indicate if they are up-to-date.

Describe the mechanisms by which faculty have input into the development and maintenance of the library and other learning resources.
	Annually

Annually

Annually

Every 5 years
	


Standard 4:
The program provides a teaching and learning environment conducive to student achievement.

	Criterion 
	Evaluator
	Documentation
	Frequency
	Finding/Action

	The program provides the process by which students who are admitted are able to succeed.
	Faculty

Students

Employers
	Provide student ratings of perceived quality of instruction.

Provide reports on satisfaction surveys among faculty, staff, and students.

Provide evidence of transferability of A.A., A.S., and certain A.A.S. programs.

Provide student retention/attrition rates within the program.

Track student success from pre-requisite to requisite courses.

Describe how students who do not meet program objectives are re-tracked to appropriate career options.

Provide employer satisfaction surveys.

Provide evidence of advisory board input into ongoing program development.

Provide evidence that counseling services are available to students.


	Annually
Bi-annually (or annually  if necessary)

Bi-annually
Annually

Annually

Bi-annually


Annually

Annually (but may vary with program)
Annually
	


The Administrative Procedure for Program Assessment
~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~o~

1.
The Dean of Faculty (Academic Affairs) and the Associate Dean of Research, Planning and Assessment (Office of Research, Planning, and Assessment – OPRA), in consultation with the Executive Vice President (Academic Affairs), will develop a five-year program assessment schedule. 

2.
The Dean of Faculty will notify each Division Chair of the program assessment schedule.
3.
Programs scheduled for their external evaluation will submit a copy of their completed program assessment report (PAR) to OPRA and two copies of the PAR to Academic Affairs by January 15th.
4.
OPRA, in consultation with Academic Affairs and the Division Chair of the program to be assessed, will identify and select an external evaluator by February.  The external evaluator will be provided with a copy of the PAR. The external evaluator will submit his report to OPRA by June.
5.
Academic Affairs will submit five (5) copies of each PAR and the corresponding external evaluator’s report to the Chair of SAAC prior to the September meeting.
6.
The Executive Vice President and the Dean of Faculty (Academic Affairs) will review the PAR and forward their comments to the Chair of SAAC, who will in turn forward them to the appropriate PAR review subcommittee chairs.  

7. 
The PAR review subcommittees, comprised of at least three (3) members each, will be formed by the November SAAC meeting to review the submitted PARs. The SAAC representative from the department whose assessment report is being evaluated cannot be a member of that PAR review subcommittee. 

8. 
The SAAC representative of the Division which houses the program to be reviewed will provide support and guidance to the program in the assessment process.
9.   Each PAR review subcommittee will critique their assigned PAR by following the standards adopted in ECC’s Program Assessment Document. Each PAR review subcommittee will prepare a written evaluation, which will include a suggested rank of 1, 2, or 3. (These rankings are explained below in step 11.)
10. The chairs of the PAR review subcommittees will present their evaluations no later than the SAAC April meeting for examination and approval by the committee. 

11.
SAAC will assign a final rank of 1, 2, or 3 to the program assessment report and share their findings with the Division Chairperson and all relevant program faculty/personnel by May. The rankings are defined in the table below. 

	Rank
	Description of Rank

	1.
	The PAR was thorough, indicating that the evaluation process of this program is well established in the responsible program. 

	2.
	The PAR was not thorough and/or SAAC has specific concerns about some aspects of the evaluation process of this program.

	3.
	The PAR was not acceptable and/or SAAC has specific concerns about numerous aspects of the evaluation process of this program.


12. The procedures outlined below, which are dependent on the rank received by a PAR, will commence at this time.
•    Rank of 1: 

The program evaluation is accepted as is and the program will be expected to submit their next PAR in five (5) years. 

•    Rank of 2:
SAAC will request that the academic program submit a response document including an action plan, which fully addresses raised concerns, to the committee through the chair of SAAC.  This response will be submitted by June. 

The Chair/Director of the assessed program must submit a progress report to Academic Affairs by December. 

•   
Rank of 3: 

SAAC will refer this program to Academic Affairs for program assessment assistance (e.g., the assigning of an internal consultant or the hiring of an external consultant). A summary report of the decided action plan from the Program Chair/Director and Academic Affairs will be filed with SAAC by June. 
References
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Addenda

PROGRAM ASSESSMENT PLAN OUTLINE

ESSEX COUNTY COLLEGE

Department:
_______________________________________

Program:

_______________________________________

Chairperson:
_______________________________________

Assessment Committee Members:
_______________________________________

_______________________________________

_______________________________________

_______________________________________

Date:

_______________________________________

Standard 1: The program has an identified plan for evaluation and feedback to strengthen its educational outcomes.
	Criterion


	Responsibility
	Assessment Method
	Frequency of Assessment
	Bench-mark 

(if applicable)

	1. A written plan for the systematic evaluation of all components of the program is developed and implemented by the faculty.

	
	
	
	

	2. The evaluation plan shall articulate the goals of the program.


	
	
	
	

	3.   The program will obtain feedback on the progress towards these goals including assessing achievement of SLOs in program courses.


	
	
	
	

	4.   The program will use feedback to make necessary changes in the program to ensure goals are being achieved.


	
	
	
	


Standard 2: The program has the appropriate number of qualified faculty to accomplish its purposes and strengthen its educational effectiveness.

	Criterion


	Responsibility
	Assessment Method
	Frequency of Assessment
	Bench-mark 

(if applicable)

	1.   Faculty members (full- and part-time) are academically and professionally qualified and maintain expertise appropriate to their teaching responsibilities.


	
	
	
	

	2.    The number and utilization of full- and part-time faculty are appropriate to meet the program’s goals.


	
	
	
	


Standard 3: The program uses the resources necessary to accomplish its goals.

	Criterion


	Responsibility
	Assessment Method
	Frequency of Assessment
	Bench-mark 

(if applicable)

	1.   Learning resources developed, with faculty input, are comprehensive, current, and accessible to faculty and students.


	
	
	
	



Standard 4: The program assures a teaching and learning environment conducive to student achievement.

	Criterion


	Responsibility
	Assessment Method
	Frequency of Assessment
	Bench-mark 

(if applicable)

	1.   The program must provide the process by which students who are admitted are able to succeed.


	
	
	
	


Standards and Assessment Advisory Council (SAAC)
Program Assessment Report (PAR) Review Subcommittee Report

	Program Name:
	
	
	Date of Receipt of PAR by Academic Affairs:
	

	Curriculum Code Number:
	
	
	Date of Receipt of PAR by SAAC:
	

	Scheduled AY of Evaluation:
	
	
	Date of Presentation of PAR Review Subcommittee Report to SAAC:
	

	Division Chair:
	
	
	Date of Presentation of PAR Review Subcommittee Report to Assessed Program Chair & Faculty/Personnel:
	

	SAAC PAR Review Subcommittee  Members:

(Note: Subcommittee Chair is identified by boldface.)
	
	
	SAAC PAR Review Subcommittee Ranking of PAR:
	

	
	
	
	SAAC Ranking of PAR:
	


Strengths:

General Comments:

Standard 1: The program has an identified plan for evaluation and feedback to strengthen its educational outcomes.

Standard 2: The program has the appropriate number of qualified faculty to accomplish its purposes and strengthen its educational effectiveness. 

Standard 3: The program uses the resources necessary to accomplish its goals.

Standard 4: The program assures a teaching and learning environment conducive to student achievement.

Comments Regarding the Report from the External Evaluator:

Specific Recommendations:
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